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EYFS Profile exemplification
for the level of learning and
development expected

at the end of the EYFS

Literacy

ELG10 — Writing

Children use their phonic knowledge to write words in ways

which match their spoken sounds. They also write some irregular
common words. They write simple sentences which can be read by
themselves and others. Some words are spelt correctly and

others are phonetically plausible.
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Exemplification of expected descriptors

This document demonstrates national standards for one of the 17 Early Years Foundation
Stage (EYFS) Profile Early Learning Goals (ELGs). It shows the level of learning and
development expected at the end of the EYFS.

The collection of evidence in this document illustrates the ‘expected’ descriptor. No one piece
of evidence meets the ELG as a standalone item; together they illustrate the pitch and
breadth of a particular ‘expected’ level of learning and development.

This document illustrates how information can be gathered to support EYFS Profile
judgements using a variety of evidence and forms of presentation. However there is no
prescribed method of gathering evidence, nor any expectation that it should be recorded as
shown in this document. The exemplification is not intended to be an exhaustive list for
schools to follow.

The examples in this collection include ‘one off’ observations, samples of children’s work,
photographs and contributions from parents. Many methods of recording a child’s attainment
are not included in this exemplification for practical reasons (for example video recordings).
Practitioners will also build up a significant professional knowledge of each child which will
not be recorded but which must be considered when EYFS Profile judgements are made.

When completing an EYFS Profile, practitioners should make a best-fit judgement for each
ELG. Practitioners must consider the entirety of each ELG, taking an holistic view of the
descriptor in order to create the most accurate picture of the child’s overall embedded
learning. Sections of each descriptor must not been seen in isolation.

Exemplification material should always be viewed in the context of a specific aspect of
learning in order to retain an accurate focus. However, practitioners should be aware that a
child’s learning and development are not compartmentalised. Focussing on one aspect of
learning will shed light on several other related areas.

The information in this document should not be regarded as either exclusive or inclusive of
any child, no matter what their background or family circumstances. It is intended to be used
without bias, preference or discrimination and schools and practitioners must ensure that
they operate within all aspects of the statutory EYFS framework.
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Oscar had spent over 40 minutes building a giant's castle with a
small group. It was nearing the end of the session and he was
keen that it was not taken down. "We need a notice now!" he
announced, "I'm going to make it!" He organised himself in the
writing area. This is what he wrotel

'Pleze doant BRak the casle’ (Please don't break the castle)

As he wrote he turned round to tell me, "This very important
and speciall” He proudly placed his notice on the castle and
stood ‘on guard.’

Page 5 of 16 ELG10 — Writing



Molly made a valentines day card
for her mum and dadl.

“t can spell ‘happy’, ('ve done Lt
n birthdag cards too -

its h,a pp Y - happy.”

“Valentines — hmmm —
val val e n, valew t L n, s, s”

Context
Harry is on the Autistic spectrum continuum and has no speech.

Observation
Harry was observed writing the sentence below independently after singing the rhyme at group
time. As he wrote he hummed to himself. After he had done this writing he went to the dressing

up box, picked out some green fabric and draped it around his shoulders. He put on some red
wellingtons and went outside where he jumped in the puddles
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Context

The class had been making card and there was a selection of resources in the mark making
area. Scarlet chose to go to this area and independently wrote an invitation to Miss Swaine.

Observation

Scarlet selected the paper and black felt pen. She copied ‘invited’ from a selection of helpful
words. She wrote the key words independently - to, you, area, my and love and she used her
phonic knowledge m-i-ss and s-w-ay-n.

She held the pen in her right hand with the correct pincer grip. She confidently wrote a, r, d, e
- her letter m and n not so. When she had finished the card she took it to Miss Swaine with a
big smile on her face as she read it.

‘To Miss Swayn. You are invited to my party. Love Scarlett F xxxxxx’
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B excitedly explains all the components of his new
quad bike. His friends listen and then begin to draw
the bike and label the parts recalling the technical
names of each.

Following this experience, B writes a letter to the
teacher thanking her for letting him bring his bike to
school.

His dad said, ‘I've never seen him choose to write
| on his own like this before.'
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The rich
resources in the
writing area
inspired M to
write her own
version of the
traditional tale,
(from a previous
story telling
session).
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Harry's most successful writing comes out of the continuous curriculum opportunities.
He is keen to write notices that inform or instruct others as he sees these as
important. "I'm writing this because everyone needs to know it!" On these occasions his
body language indicates high levels of involvement. He reads this work back with
expression.

He is showing a growing interest in writing and can now write his full name, some simple
CVC and a few high frequency words. His letter formation is improving and the
majority of letters are formed correctly. He uses his phonic knowledge to segment and
spell simple words. When attempting to spell more complex words, is able to hear and
write the initial and dominant sounds. He is beginning to write captions and simple
sentences and is showing a greater understanding of the construction of a sentence. He
is also developing left to right orientation.
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